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FOREWORD

This research was performed under work unit ZF63-521-021-03.03 (Personnel Assim-
* ilation and Supervision), as part of the ongoing effort at the Navy Personnel Research

Center concerning the utilization of women in the Navy. The purposes of this task were
* to identify the factors operating in~ Navy training environments that are stressful or

-. challenging for a sample of "All school students, determine the extent to which male and
female students differed with respect to the nature of reported stress, and construct a
conceptual model of stress in this particular environment.

Some of the findings reported here were included in a master's thesis prepared by
Bruce J. Kunkel at San Diego State University.

The authors are indebted to the Commanding Officer, Naval Technical Training
Center, Meridian, Mississippi and his staff for their support and cooperation.

JAMES F. KELLY, JR. JAMES J. REGAN
Commanding Officer Technical Director
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SUMMARY

Problem

Stress in organizations is becoming an increasingly important concern in both basic
research and organizational practices. In the Navy setting, information regarding the
negative environmental stressors; for individuals who are at the entry point in their career
life cycle (e.g., "A"l school) is particularly important since factors operating at this time
may have a significant impact on their career expectations, job performance, and future
commitment.

* Purpose

The purposes of this research were to (1) identify the factors operating in Navy
training environments that are stressful and, recognizing the potential benefits of
pressure, challenging for a sample of "A"l school students, (2) determine the extent to
which male and female students differed in the amount and nature of reported stress, and
(3) construct a conceptual model to aid in understanding the effect of personal and
environmental factors on a person's response to stress and the effects of stress on
attitudinal and behavioral outcomes.

I Approach

Subjects consisted of 240 students, 181 men and 59 women, at three Navy "A"l
schools. Questionnaires designed to assess environmental factors, personal factors,

-. sources of stress, and challenge and outcome variables were administered to subjects in
* small class groups.

* Results

1. School demands and military atmosphere were identified as the two major
* sources of stress and certain aspects of the school experience were regarded as the major

sources of challenge.

2. No differences were found between men and women in terms of the kinds of
stresses and challenges they felt affected them.

3. Perceived impact predicted satisfaction with Navy life and reported psychoso-
matic symptoms. These, in turn, predicted commitment to the Navy.

r 4. Performance was primarily influenced by environmental variables (e.g., role
* ambiguity) and personal attributes (e.g., achievement).

Conclusions

I 1. Apparently, the demands of "A"l school do not pose a different set of problems
for women and men trainees.

2. Nonsupportive instructors produce stress in their students and supportive
instructors promote challenge. These factors, in turn, influence satisfaction and
commitment.

3. Although stress and challenge are related to trainees' level of satisfaction and
degree of commitment, they are not directly related to performance. Such factors as role
ambiguity and role conflict, however, are directly related to performance.

v
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INTRODUCTION

Problem

Stress in organizations is becoming an increasingly important concern in both basic
research and organizational practices (Schuler, 1980). One reason for this trend is the
potential utility of this type of information in providing a more realistic view of
organizational functioning. Clearly, knowledge concerning the sorts of stressors that
affect the motivation and performance of organizational members would be of value in
such areas as the selection of management practices and control systems. This holds not
only for civilian organizations but also for military ones. Information regarding the
negative environmental factors or stressors associated with the Navy setting for indivi-
duals who are at the entry point in their career (e.g., boot camp, "A" school) is
particularly important since factors operating at this point in time may have a significant
impact on career expectations, job performance, and future commitment to the organiza-
tion (e.g., reenlistment) (cf., Abrams, Sachar, Buckley, & Brown, 1978).

Background

In contrast to earlier conceptualizations that viewed stress as either an external
agent or as an internal state, the currently held view is that stress is a product of the
interaction between the individual and the physical environment (McMichael, 1978).
Stress is thus viewed as the combination of the particular situation and the specific
personality or behavioral pattern of the individual. The "person-environment fit" model
(French, Rogers, & Cobb, 1974), which emphasizes the match between the demands and
characteristics of the job and the person's characteristics, is one example of this view. A
lack of fit threatens the individual's well-being, which is likely to produce job dissatisfac-
tion, depression, and physiological problems. This particular stress model is especially
relevant to the ever widening role of women in the Navy. Since women are required to
operate in a traditionally male-oriented organization, there is a question as to whether
they manifest greater signs of stress than do their male counterparts. Additionally, are
there differences between males and females as to what is stressful? Parasuraman and
Alutto (1978) point to the need to address such questions. They maintain that only a few
attempts have been made to analyze the influence of demographic variables on individual
perception of work stresses.

The amount of stress an individual experiences may also be influenced by the phase of
the career life cycle. Hall (1976) suggests that there are three points in the career life
cycle that seem to be particularly stressful: entry, mid-career, and retirement. Focusing
on the entry point, the new recruit in an organization is subject to reality shock. The lack
of fit between expectations or aspirations and experience in "A" school and on the job
becomes evident at this point. The Navy "A" school environment provided a unique
opportunity for studying these stress-related issues. Most "A" school students are
assigned to these schools directly from boot camp. They live and work together within
the physical confines of the school and must adapt to the rigid conformity and discipline
demanded by military school life. Students must develop strategies and adapt to changes
in life patterns in order to cope effectively with their new situation. For these young
people, the Navy represents a new job and, for many, Navy training is their first major
experience away from home as an adult. More important, the adaptability their new
environment demands exacts a price and may set the tone for the remainder of the
person's Navy career.

Another stress-related issue that was addressed in the present study is the commonly
held view that pressure and demands of the environment invariably produce negative
effects on individual motivation and performance. Hall and Lawler (1971) have taken



issue with this position. They argue that pressure, while negative under certain
circumstances, can be useful, both to the organization and to the individual under other
circumstances. Similarly, Marshall (1978) has studied stress at executive levels with the
perspective that the potential benefits of pressure or short-term stress must be
acknowledged and that both job stress and satisfaction must be understood to achieve a
comprehensive view of an individual's working life. Thus, it is important to determine
those aspects that are dysfunctional to the individual and those that are challenging or
helpf ul.

Purpose

The purposes of this study were (1) to determine the nature of stresses and challenges
- -, affecting students in Navy "A" schools, (2) to determine the extent to which male and

female students differ with regard to stresses and challenges, and (3) to determine the
impact of environmental and personal variables on stresses and challenges and the

resulting affective and behavioral outcomes by means of a preliminary causal model.

APPROACH

Stress Model

A review of the organizational stress literature reveals that a formidable list of
causal factors of stress, as well as the moderating and outcome variables involved, have
been identified by researchers. Parasuraman and Alutto (1978) call for an integrated
approach in which a causal basis or causal sequence of the relationships between stresses
and outcomes are verified empirically. In the present study, a preliminary model of stressI with implied causal links among the variables was proposed (Figure 1) and tested through
path analysis. The variables incorporated in the present model have been proposed in the
stress literature (e.g., Beehr & Newman, 1978). In this model, environmental and personal
variables represent the exogenous variables. Sources of stress and felt impact are
assumed to be influenced by these antecedent variables. Felt impact is treated as a
moderator variable that influences level of psychosomatic complaints and satisfaction,

which, in turn, influence organization commitment and performance.

Subjects and Procedure

A total of 240 students at three Navy "A"l schools (for personnelman, yeoman, and
storekeeper ratings) located in Meridian, Mississippi volunteered to participate as subjects

L for this study. Table I presents a breakdown of the number of students by school and by
gender. The 240 participants ranged from 17 to 32 years of age (X = 20.70, S.D. = 3.58),
and 84 percent had graduated from high school. The sample was composed of 65 percent
Caucasian, 28 percent Black, and about 7 percent "other" (e.g., Filipino, Hispanic).
Almost 65 percent came from a home town with a population of less than 100,000.

Description of "A" School

The "A" schools from which the subject population was drawn are training schools
where enlisted personnel learn a specific trade or function to be utilized in future Navy
assignments. Generally, "A" school populations are made up of recruits who have just
completed their Navy basic training and have been assigned to specific schools on the
basis of a battery of screening tests (Armed Services Vocational Aptitude Battery),
including tests on mathemetics, verbal, and spatial relationships. Depending on current
Navy needs, as individual qualifying for several different schools, on the basis of test
battery results, is usually placed in the school that he/she most prefers.

2
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Figure 1. Path model of organizational stress.

Table 162

Number of Male and Female Subjects in

Each "A School

"A l School Men Women Total

Personnelman 3 10 53
Yeoman 87 33 120
Storekeeper 54 13 67

Total 184 56 240

All three of the "All schools in the present study use a self -paced instruction format.
While in the school training environment, students typically march to and from class in
groups, live together in dormitories, and are required to perform other duties (e.g., stand
watch, clean quarters, etc.).

Research Instrument

The research instrument consisted of items assessing environmental factors, personal
factors, sources of stress, and challenge and outcome variables. All of the variables
measured were taken from the conceptual frameworks of Beehr and Newman (1978),
McGrath (1976), and Rizzo, House, and Lintzman (1970). In addition, the instructor's
evaluations of individual student performance were used as measures of student school
performance. The variables measured are described below:

I. Environmental variables. Measures of role stress were included to assess
perceptions of conflicting pressures and clarity of responsibilities in "A" school. These

3
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were taken from the scale developed by Rizzo et al. (1970). Two factors, ambiguity and
conflict-overload, were derived from a factor analysis of the items (see Table 2). An I8-
item instructor attention scale, which was developed for this study, was also used to
assess respondents' perceptions of instructor behaviors. Two factors, nonsupportive
instructor and close supervision, were derived from a factor analysis of these items (see
Table 2).

Table 2

Results of Factor Analysis of Role Stress and
Instructor Attention Items

Factor Questionnaire Item Loading

Role Stress

Ambiguity Know if your appearance will be acceptable. .61
Know what other people want of you. .54
Explanations clear about what has to be done. .50
Feel certain how you will be evaluated. .50
Know what your responsibilities are. .49

Conf lict-
overload Seems like you have too much to do. .73

Performance standards too high. .65
Given enougK time to do what's expected. - .45
People ask you to do things which get in

way of your performance. .42

Instructor Attention

Nonsupportive
Instructor Doesn't take a personal interest in me. .73

Spends little time encouraging me. .71
Won't go out of way to help. .67
Doesn't compliment me when I do well .65
Can't discuss my personal problems with superiors. .65
Do not know me very well. .59
Tends to talk down to me. .58
Won't stand up for me. .56
Doesn't explain things to me. .55
Criticizes me over minor things. .48
Do not feel free to ask a question. .47
Discourages my criticism. .43
Doesn't expect much of me. .30

Close
Supervision Always checks on me. .70

Keeps close watch on me. .63
Criticizes me over minor things. .42

4



2. Personal variables.

a. The demographic measures included were: age, sex, education level,
parents' education and occupational levels, ethnic background, birth order, and size of
home town.

b. Personality measures were assessed using 14 scales from Gough and
Heilbrun's (1965) 300-item Adjective Checklist (ACL). These scales were: (I) defensive-
ness, (2) number of favorable adjectives checked, (3) number of unfavorable adjectives
checked, (4) self-confidence, (5) self-control, (6) ability, (7) personal adjustment, (8)
achievement, (9) endurance, (10) dominance, (11) orderliness, (12) affiliation, (13) autono-
my, and (14) aggressiveness. The ACL raw scores for each of the scales were converted
to T scores for the male and female subsamples in accordance with the procedures
outlined by Gouph and Heilbrun (1965). One scale, that for achievement, was selected as
one of the personal variables included in the path analysis model since this motivational
variable has been of central concern in studies on school performance (Weiner, 1970).

3. Source of Stress and Challenge. Stress was assessed by having students list up to
five specific things they perceived to be stressful or upsetting to them. In a similar
fashion, students listed those things in their training which they perceived to be
challenging. Six judges categorized the responses to each question.

4. Impact on Self. The Subjective Stress Scale of Schar, Reeder, and Dirken (1973)
was modified and used as a measure of the negative impact that "A" school experience
had on students. A four-item positive impact scale was also developed for this study and
used to assess the positive ramifications of the "A" school experience. Such outcomes as
challenge and the opportunity to learn new skills were included in the positive impact
scale. Impact items were factor analyzed. The factors and factor loadings for the impact
items are presented in Table 3.

Table 3

Results of Factor Analysis of Negative and Positive Impact Items

Factor Questionnaire Item Loading

Negative impact Great amount of strain with daily
activities. .76

Daily activities are trying--stressful. .73
Since "A" school, (I am) usually tense

and nervous. .67
At end of day, completely physically

exhausted. .63
At end of day, completely mentally

exhausted. .62

Positive impact Gives opportunity to learn new skills. .81
Made me more aware of abilities. .76
High payoff for me to try and do better. .67
"A" school is challenging .64

5
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5. 11sychosomatic Symptoms. A scale measuring reported psychosomatic symptoms
such as restlessness and headaches (Gurin, Veroff, & Feld, 1960) was included to assess
manifestations of stress. Items were scored in accordance with procedures specified by
the test authors.

6. Satisfaction. Satisfaction was measured by items that were developed for use in
Navy training research (Landau, Farkas, & Wagner, 1980). These items measured
satisfaction with such dimensions as training, Navy life in general, and climate. These
items were factor analyzed; the factors and factor loadings are included in Table 4.

Table 4

Factor Loadings for Satisfaction with
Navy Training and Commitment Factors

Factor Questionnaire Item Loading

Satisfaction Satisfied with the training I am getting. .81
Satisfied with my training. .69
Not bored with my training. .67
"A" school is a valuable experience. .61
Opportunity to improve quality of my life. .59
So far, I'm generally satisfied with the Navy. .52
Satisfied with Navy benefits. .40
Satisfied with pay. .37
Satisfied with "A" school work duties. .35

Commitment Talk up the Navy to my friends. .67
Feel much loyalty to the Navy. .66
Proud to tell others I'm in the Navy. .66
I care about what happens to the Navy. .65
My values and the Navy's are similar. .64
Navy inspires best in my performance. .60
Put forth effort beyond normal to make Navy

successful. .60
Navy is best of all organizations to be with .55
Would accept any assignment to keep with

the Navy. .53

7. Commi, ent. A group of 14 items was taken from the commitment scale of
Porter, Crampt , and Smith (1976) and adapted to the Navy setting. These items were
factor analyzec the factors and factor loadings are included in Table 4.

8. lnstruc r's Evaluation of Student Performance. Instructors were asked to
evaluate, on a !ive-point scale, each student's performance relative to the average
student in "A" school (I = very much below average, 3 = average, 5 = very much above
average).

Procedure

After the study's purposes and procedures had been explained, the students completed
the questionnaire. Questionnaires were administered in small class groups within the
three "A" schools.

6



8. What does your father do for a living?

9. Wrhat does your =ocher do for a living?

10. How many brothers and/or sisters do yott have _ brother sL-ters

11. hat. is your birth order? (firsc born, the third born, etc.)

12. Please circle the ausber which best describes th" popularioa of your ho.beown.

1. Less than 5,000
2. 5.000 to 20,000
3. 20,001 to 100.000
4. 100,001 to 1,000,00

5. More than 1.000,000

On the foLlowing ictem, pleaze circle the number on the scala which beast

describes your feeliags.

13. How important Is it to you to know, in detail, what you have to do in traia-ing?

not 1= rtaar. moderately important very important
(1) (2) (3) (4) (5)

14. How importaat is it to you to know, in detail, how you are supposed to do a job7

not im.ortat moderately ir-ortant vary imporraat

(') (2) (3) (4) ()

L3. How importanc is it to you to know, in data.L, what your superiors can make you
do and what they can't.

not im.ortanc moderately important very important
(1) (2) (3) (4) (5)

16. HM-., impor..ant i_ it to you to know how well you are doing in traJning?

ot inporta, moderately isporcant very important

(l) (2) (3) (4) (5)

In an-s- erinj the follo.icg ite-s, circle the one aaswea which best describes

your feelings.

17. Is your evtryday life at A-school filled mostly by

1. not enough things to keep you interested or busy?
2. a rather predictable routine of events?

3. chal.engas needing to be met?

4. problems needing solution?

18. When you are under pcessure or stress, do you usually

1. Plan cirefiully before taking an7 action?
2. Do soneching about ic iezediately?

19. When you have ro vait in line, such as at a restauraat, a store, or the

post office, do you

1. accept it cal=ly?
2. !eel impatient bu, do not show It?
3. feel so impatient that someone 'atching could tell you were restless?
4. refuse to 'aic In line, and fInd ways to avoid such delays?

20. 'favday s. do you cons*ea yourself to be

i . 2 !-:L i e ,'-i A v_.1i .d a. i -,, .a,-1 '

2. prcbibl-i ha--dr,- i: and c-jnpet i:tva?

3. de'Iaitely hard-4z4.-,tng nd compec-t;.Ave?

A-3



NACKDROMM

1. Pleaso fill in your social security number

2. Chat is your sam? .......

3. What is your age?

4. SI-Wha ii YQ; 4uCation leeCl! (Circle the higheAt Stati coapleced)

1. Some elementary school (grades I to 7)

2. Compleced elemntary school (8 grades)

3. Some high school (9 to 11 years)

4. CradvAted from high school or General Educational Develop mt (CD)

3. Some college or technical tralning beyond high school (1 to 3 years)

6. Graduated from college or university (B.A., B.S., or other bahelor'a)

7. Some graduate school

S. Vhac is your current marital status? (Circle one anowaver o

I. Single (never married; not engaged)

2. Married

3. Engaged

4. Divorced

5. Separated

6. Other

6. U.bat is your father's education level? (Circle the highest grade completed.

1. Smne elementary school (grades 1 to 7)

2. Complatod elementary school (8 grades)

3. Some high school (9 to 11 years)

4. Graduated it-m high school or General Educational Development CMD)

5. Some college or technical training beyond high school (I to 3 years)

6. Graduated from coUega or university (B.A.. 3.5., or other bachelor's)

7. Som gradua: school

8. Advanced Degree

9. 1 don't know

7. What is ,our mther's education level? (Circle the highest grade coWlatedQ

1. Som elementary school (grades I to 7)

2. Completed elecantary school (S grades)

3. Some high school (9 t 1.1 years)

4. Graduated fron higli sc.ool or General Educat-ional Drvelipmt (GMn)

5. SoOs cOUe3 or Zechoical training beyomd high school (I to 3 y.!.Zrs)

6. Graduaced from col.ee or uiversicy (B.A.. B.S., or other bachelor's)

7. Some graduA:c school

8. Advanced de&.ee

9. 1 don't know

A-2
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APPENDIX

NAVY TRAINING QUESTIONNAIRE

PRIVACY ACT NOTICE

Under the authority of 5USC301, information regarding
your background, attitudes, experiences, and expectations of the
Navy is requetted to provide input to a study on the effects of
training. The information provided by you will not become part
of your official record, nor will it be used to make decisions
about your future in the Navy in any way. It will be used by
the Navy Personnel Research and Development Center for statistical
purposes only. You are not required to provide this information.
There will be no adverse consequences should you elect not to
provide the requested information or any part of it.

INSTRUCTIONS

The following questionnaire is being distributed to a
sample of Navy students at "A" schools. Its purpose is to
identify and document the concerns and experiences of Navy
personnel as they relate to training experiences. Your frank,

honest, and forthright answers on the questionnaire are
encouraged. Your name and social security number are requested
to provide a basis for an evaluation of personal concerns. The
provisions of the Privacy Act will be strongly enforced.

Some of the questions may appear to be personal in
nature. They are necessary to obtain a full and accurate picture
of the factors affecting your experience in training. However,
if any question appears unreasonably personal or too intrusive
into your privacy, please omit it and continue with the balance
o' tle qu ._cn aie

Thank you for your assistance. Please mark your answers
on the questionnaire itself, following the directions given at
the beginning of eazh section.

A
A-l
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questions. Also, they were less inclined to view their instructors as nonsupportive,
reported gredter commitment, and were higher on their performance than were males.

Overall, the results of this study provide tentative support for a multi-dimensional
model of stress. The path analysis results provide partial support for the proposed causal
structure. Environmental as well as personal characteristics were found to directly
influence positive and negative impact or felt challenge and stress. Role overload, for

* example, was a very strong contributor to felt stress. This observed effect, along with
the relationship of nonsupportive instructors to perceived impact, tends to support Buck's
(1972) contention that the element of perceived lack of control renders a particular
situation stressful. The obtained relationships also point to the buffering effect of
supportive instructors and the exacerbating effect of nonsupportive instructors. Another

- finding of interest is that there were no sex differences with respect to felt stress but
there was a difference for felt challenge and evaluation of performance, as indicated in

* the previous paragraph.

A major finding of this study is that positive and negative impact are key predictors
* of satisfaction and psychosomatic symptoms respectively and they in turn predict

commitment to the Navy. This is supportive of Schuler's (1980) propositions concerning
constraint stress and opportunity stress. This causal structure did not obtain for

*performance. Performance was primarily influenced by environmental factors (role
overload and role ambiguity) and personal attributes (achievement orientation and
gender). Thus, felt stress and challenge appear to have little effect on "A"l school

* performance but may have substantial influence on behavior relevant to a broader time
frame (specifically, their performance on future assignments and their intention to make
the Navy a carrer).

Two cautionary points must be made regarding the causal model. First, the size of
the residual for performance indicates that important explanatory variables are missing

- from this analysis. Second, given the exploratory nature of this analysis, no attempt was
* made to trim or refine the model by adding or eliminating variables.

The differences in the profiles of high and low performers have implications for
selection and training and suggest further research employing personality variables in

* training situations. As will be recalled, above average performers were significantly
higher than below average performers on defensiveness, self control, achievement, order,
and endurance scales. The high performer, as derived from the individual scales, is apt to

* be more self-controlled and resolute, tactful, responsive to his/her obligations, deter-
mined to do well, and persevering than is the low performer. This pattern is particularly
interesting in view of the fact that the students' instructors evaluated them in terms of
their performance. This suggests that, as seen through the eyes of the instructor,

- performance was linked to a complex of personality and need dimensions.

The current study may provide a useful starting point for the development and testing
of explicit models of stress and challenge, their antecedents and outcomes in the context
of Navy "A" schools. Future research might consider testing this model or variations in a
longitudinal framework. Also, these models may be studied in environments that are less
school oriented.

14
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Figure 5. Profile pattern of above average, average, and below average performers.

DISCUSSION AND CONCLUSIONS

There were three major aims of the current study. The first aim was to determine
the nature of stresses and challenges affecting "All school students. School demands (e.g.,
time constraints) and military atmosphere were nominated as the two major sources of
stress. On the other hand, certain aspects of school work (e.g., learning and understanding
a subject) were regarded as the major sources of challenge. These findings are supportive
of the position taken by Hall and Lawler (1971) that demands made on an individual may
be regarded as pressures that, depending on certain operating factors, may be bad or may
be useful both to the individual and the organization.

These findings also bear on the second aim of the study, which was to ascertain the
degree to which male and female students differed with respect to the perceived stresses
and challenges. No differences were found between men and women in terms of the kinds
of stresses and challenges they felt affected them. Furthermore, the proportion of
women who identified an aspect of the "A" school environment as either stressful or
challenging did not differ from that of men. This held for every category of stress and
challenge. Thus, it would appear that, in the "A" school context, men and women are
confronted with similar stresses and challenges.

There is some evidence that female students adapted better to the "A" school
environment than did male students. For example, female students regarded their "A"
school experience as more positive, as evidenced by their responses to the positive impact

13



Turning to the relationship of the exogenous variables to negative impact, the path
analysis shows that two of the environmental factors, nonsupportive instructor and role
overload, are direct contributors to felt negative impact, as is low achievement
orientation as indicated by the path coefficient of -.204. Negative impact (.380), in turn,
along with low achievement orientation (-.193), directly affect psychosomatic symptoms.

Finally, the variables with the most salient direct influences on commitment are
three endogenous variables: Satisfaction (.283), positive impact (.144), psychosomatic
symptoms (-.129), and two exogenous variables, nonsupportive instructor (-.154) and role
overload (-.112). The results show that the model as a whole explains 31 percent of the
variance in commitment. The strongest direct paths to performance involve exogenous
variables: role ambiguity (-.221), gender (.214), low achievement orientation (.162), and
role overload (-29). None of these variables were channeled through positive impact,
negative impact, satisfaction, or psychosomatic symptoms. The model explains 17
percent of the variance in performance.

ACL Profiles of Above Average, Average and Below Average Performers

As the path analysis has shown, achievement orientation has a direct impact on
performance. In addition to achievement, 13 additional scales from the ACL were
assessed. One question of interest was whether the overall ACL profiles of above-average

-. . performers differed from those of below-average performers. Respondents were grouped
according to the instructor's evaluations of the student's performance. Fifty-two percent
of the students fell into the average performance category, with 23 and 25 percent of the
students comprising the below average and above average groups. Figure 5 illustrates the
similarities and differences between these three groups on the 14 ACL scales. As can be
seen, for all but one of the scales, the largest differences obtained were those between
above-average arnd below-average performers. Statistically significant differences were
obtained for six of the scales: defensiveness, number of unfavorable adjectives, self
control, achievement, endurance, and orderliness. These results indicate that the profiles
of the high performers differed substantially from those of the poor performers.
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Table 8

Simple and Multiple Correlations of Stresses
and Challenges with Negative Impact and Positive Impact

Simple Multiple
Variable r R

Negative Impact

Homework and school demands (S) .23 .23
Military atmosphere (S) .12 .27
Finish early (C) -. 13 .29
Get along with instructor (S) .08 .31
Instructor's attitude (5) .11 .32
"A" school incentives (C) -. 09 .33

Positive Impact

Nothing challenging (C) -. 29 .29
Instructor's attitude (S) -. 14 .32
Homework and school demand (S) .14 .35
Dealing with new people (C) .14 .37
Military atmosphere (S) -. 15 .39
School (C) .14 .40

Note. (S) indicates stress and (C), challenge.

NONSUPPORTIVE
INSTRUCTOR

POSITIVE 167- SATISFACTION

IMPACT 470.. (,U 696)

. -125"" -54""

118 • 78 # 63

: '"-ROLE le
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ACHIEVEMENT '14

"

ORIENTATION
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1.93
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i |~MPACT 380€ 76
l: pA 726)
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Figure 4. Path diagram of antecedents and outcomes of stress and challenge.
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Figure 3. Sources of challenge. A comparison of the percent of men and women
responding to each category.

Table 7

Means and F Values from Analyses of Variance
on Gender Effects for the Major Variables

Mean
Variable Men Women F Value

Nonsupportive Instructor .09 -. 31 7.99*
Role Ambiguity .03 -. 11 1.32
Role Overload .04 -. 11 1.26
Achievement Orientation 49.99 49.78 .02
Positive Impact -. 09 .28 7.37*
Negative Impact -.01 .00 .00

• Satisfaction -.00 .01 .01
Psychomatic Symptoms 3.60 3.57 .00
Commitment -.08 .26 6.82*
Rated Performance 2.85 3.38 17.15**

*p < .01.
* **p < .001.
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Table 6

Sources of Stress and Challenge Categories:
Percent of Total Responses

Category Percent

Source of Stress (N = 344)

Homework and school demands 26.7
Military/boot camp atmosphere 26.7
Living environment 16.9
Instructor's attitudes 14.3
Homesickness 5.2
Boredom 4.7
Nothing 3.2
Ambiguity 2.0

Source of Challenge (N = 307)

The school and schoolwork 50.5
Dealing with and meeting new people 13.4
Military comportment 13.0
Bettering myself 5.2
Nothing 4.9
Self-control 4.2
Finishing early 3.9
"A" school incentives 2.6
Getting along with instructors 2.0

40

MEN IN 181)
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z
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0 4OMWORK A MILITARY LIVING INSTRUCTOR S 'IUMESICKNESS BORED OM AMI(A)lITY NOTHIN( IS

S, HOOL OMANDS BOOT CAMP ENVIRON ArTIT STRESSFtlL

Figure 2. Sources of stress. A comparison of the percent of men and women responding
to each category.
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Table 5

Open-Ended Response Categories and Examples of Responses to
Questions on "A" School Sources of Stress and Challenge

Category Sample Open-Ended Responses

Sources of Stress

Military/boot canip Inspections like at boot camp.
aitmosphere Having to be in uniform all day when

I'm in duty section.
Petty rules like marching to and from

BEQ.

Homework and school School work pressure.
demands Not enough class time.

Too many lessons.
Living environment The food--same thing every day.

Drunken roommates.
No privacy.

Instructor's attitudes Asking instructors for help and
getting yelled at.

The instructors won't help you-they
lust grade you.

Favoritism by superiors.
Boredom Nothing really to do.

being bored in "A"l school.
Same things to do every night.

Ambiguity Not knowing where I'm going to go until
* the last minute.

Incompleteness of information concerning
future problems.

Don't know enough to know what to do.
Nothing Nothing.

None.
N/A

Homesickness Being away from loved ones.
Separation from family.
Being away from home-feel alone.

Sources of Challenge

The school and Schoolwork.
schoolwork Learning to type.

Understanding what I'm learning.
Military compartment Passing your inspections.

Learning Navy regulations and life-
style.

Keeping a military appearance.
Dealing with/meeting Trying to get along with so many women.

new people Trying to cope with so many people.
Competition with the opposite sex.

Self-control Keeping my temper with the instructors.
Self-control.
To cont 31 boredom.

*Bettering myself New opportunity to advance.
Beginning a career.
Becoming something.

"A" school incentives Being class P.O.
Finishing school with honors.
I.P.O.-lnstant Petty Officer.

Thinking beyond Travel to new places.
"A" school Thinking about my first duty station.

* Seeing the world.

Getting along Trying to beat the teachers.
with instructors The instructors.

Getting along with your instructor.
Finishing early Graduating early.

Early and successful completion of
"A" school.

Completing my work ahead of schedule.
Nothing There aren't very many things here that

are challenging.
None.
Nothing.



RESULTS

Sources of Stress and Challenge

The 240 students generated 344 responses to the open-ended question on stress and
304 responses to the question on challenge. The judges who categorized the responses to
each question created two final category schemes. Table 5 presents examples of
responses that were sorted into each category and Table 6, the percentage of responses
for each category. As can be seen, "homework and school demands" and "military boot

- . camp atmosphere" are the two most frequently cited stressors, followed by "living
environment" and "instructor's attitudes." "The school and school work" is the most
frequently cited challenge.

Figures 2 and 3 depict the proportion of male and female responses for each category
of stress and challenge. As can be seen, the percentages are virtually identical for men4 and women students for the majority of the categories. The differences that are evident
between men and women are not significant.

Comparison of Male and Female Students on Major Variables Comprising the Path Model

Table 7 presents the means and F values obtained from the analysis of variance
4 performed on the variables that comprised the model. While no gender differences were

evident from the students' perceptions concerning the stressful and challenging aspects of
their training, significant differences between men and women were obtained for four of
the ten measures featured in the path model. Women students were less likely to perceive
their instructors as nonsupportive than were men. Women viewed "A"l school experience
in a significantly higher level of commitment to the Navy than did men and their "A"
school performance was rated significantly higher. No statistically significant gender
differences were obtained from any of the other measures.

Path Model

In order to simplify the path model, multiple correlations were conducted relating
* sources of stress and challenge that were generated by the students in response to the

open-ended questions to felt negative and positive impact. As shown in Table 8, stress
associated with "homework and school demands" most strongly related to negative impact
whereas "nothing challenging" was most strongly related to positive impact. Those
students who could find nothing challenging reported less positive impact from "A"l school.
Interestingly, "homework and school demands" correlated significantly with both negative
and positive impact.

Negative and positive impact were orthogonal to one another (r = -.03). The path
model (see Figure 4) was constructed so that nonsupportive instruction, role overload, role
ambiguity, achievement orientation, and gender were the exogenous variables. Positive
and negative impact constituted parallel first level endogenous variables. Satisfaction is
viewed as the first level outcome of positive impact and psychosomatic symptoms as the
first level outcome to negative impact. Satisfaction and psychosomatic symptoms were

* expected to affect the two final outcome measures, commitment and performance.

Focusing first on the relationship of the exogenous variables to positive impact, it
can be seen from Figure 4 that nonsupportive instructor (-.204) and, to a lesser extent,

O role ambiguity (-.118) are inversely related to positive impact whereas gender is positively
related (.118) (i.e., women reported greater positive impact than men). Moving to the
next stage in the causal scheme, positive impact directly influences satisfaction (.470).

4 7



CM2 . TErQ ONE iSWER THAT BEST D-SCIZAES TOUR FEELLSGS

21. Wouzld people who know You well agree 24. W~ould people who know you welU
Chat Yo tend to got Iritated sasU7l agre that you donOt have such

1. Definitcely o nY ie

2. Probably uo 1. befLultely no
3 Probably yes 2. Probably Do
4. Definitely yes 3. ProbabLy You

22. Would people who knw You vel.l agree 4. Defaitall yea

that you toad cc do mout things in 2S. Vow ia your toeparl
a hurry? 1. a ams newmr get n y

1. Def itcely no 2. Ho probls.
2. Probably no 3. Strong. but control.lable
3. Probaby yes 4. liery, hard to control
4. Definiely ys

23. Would people who uib@ you wal aee
that you enjoy "a contes" (cmmV CIo)
and try hard to vin?

1. Defiitely no
2. Probably no
3. Probably yes
4. Definitely yeu

IN4 EAC Oil THM 7TOLCW1H QUESTIONS, YLEASE COMPARE !OLKSEF WITH -rd A?=A4G!
STUDrT.(CVCL:- r.E JMM NEXT TO VIM ?ASE THAT ?(TCULS YOU-i YEZI.IIGS)

26. Lm amounc of effort put forth, I give

I. Much less effort than the average studen:.
2. A lit:le lese effort than the average student.
3. A little more eifort than the average student.
4. Mich wee effort than the average student.

27. In sense of respoanabiLty, I am

1. Much less respousible than the average student,
2. A Little less responsible than the average stouet.
3. A litzle cora responsible than the aver&e student.
4. uch core respoasible than the avers;* student,

28. I find it necessary to hurry

1. Much less of the tim than the average student.
2. A little less of the time than the average student.
3. A little more of the tica than the average student.
4. luch woe of the time than the average student.

29. I approach life i= general

1. Much lees seriously than the average student.
2. A little less aeriously than the average student.
3. A little more seriously than the average scudeat.
4. Much more seriously them the average student.
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Each of the following items consists of a pair of alternarives numbered
Ioc 2. Please select 'h* one scaceent of each pair (and only one) which

you believe to be the case as far as you're cvncerned. Be sure to selace
the one you actually believe to be more true rather than the on you think

you should choose or the one you would like to be true.

I. In my case, getting uhac I want has little or nothing to do with luck.
2. Many time t might just as weil decide what to do by flpping a coin.

31.
1. Trusting to fate has never turned out as well for me as making a

decision to taks a definite course of action.
2. 1 have often found that what is going co happen will happen.

32.
1. When I make plans, I am almost certain that I can make then work.
2. 1 Is not always vise to plan too far ahead because many things tura

out to be a matter of good or bad fortune anyhow.

33.
I. It is i=possible for me :o believe that chanc* or luck plays an i ortaun

role in =7 life.
2. Many ti-es I feel that I have little influence over the things that

happen to me.

* 34.
1. What happens to me is my own doing.
Z. Soetizes I feel that I don't have enough control over the direction

my life is taking.

Listed below are a n.=ber of events which sometimes bring about change in the
lives of those who experience them and which necessitate social readjustment.
For each ite= be w, please indicate the extent o which you view the event as

having either a positive or negat-ie impact on your life. A rating of 1

would indicate an exerenely negative impact. A rating of 4 suggests no impact
either positive or negative. A rating of 7 would indicate an extrezely
positive impact. If an item is ono applicable to your situation, mark "0".

nor extremely moderately somewhat no irpact slightly moderately extremely
.plicable negative negative negative positive positive positive

0 2 3 4 5 6

33. Change in people I'm associated with

36. Change in sleeping habits

37. Chao&-- in eating habits

38. ParsonAl chtevnt______

*"- 39. N:ew job

40. Cha~nge in fininciAl status_______

Al. Change in work sit Acrian

"* A-5



please indicate the extent to which you view the event as having elcher
i,+." +'A positive Or: a negartve impact€ an yor life.

n not ecresely moderately somewhat VA I etslgty moderately extremely
applicable negacive negative negacive Positive positive poSILjVI

0 1 2 7

42. Change in closeese of family meners

43. Chan In residence

4.Seperation from satia/boyfrie" d r girlfTind______

45. Change In church actr-vities

46. Change in use-ml type and/or &uast of recreation

47. Change In social activities, e.g., parties, movies, visitLng

48. Change in living conditions

49. Ending of formal achoolin

O 50. Leaving boe for the first time

31. BegiuzLIng a new training experience

52. Jointig the Navy_

53. Change In amount of pr tacy,

On the following scales please Indicate the extent to which you feel capable
of successfully dealing with or coping with the following situaclons at the
present time.

54. Stressful situations in Seneral

noc"at all 1 2 3 4- 5 6 7 extremely vell

5. The way I'm treated by my superiors

not at all 1 2 3 4 3 6 7 extremly vel.l

9 56. A-school training situations with the opposite sex

Sno at all 1 2 3 4 5 6 7 extremely well

57. A-school training stuations vith the saze sex

act at all 1 2 3 4 -5 6 7 .extresely well

5 3. Tet catJa, ituti

not at all 1 2 3 4 5 6 7 extremely w11

5 39. Public speaking situations

not at all 1 2 3 4 5 6 7 extremely well

A-6

S. ' + . ' . +" . * . + . -



MItCAE THE EXTENT TO ,HICI YOU FEEL CAPABLE OF SUCESSFULLY DEAING OR

CG?Vi'c UITK THE Evr--.

60. SocLal stuations iLth the opposite se

not at all 1 2 3 4 5 6 7 eltremly vell

61. Social situatios vith the same sex

not at all 1 2 3 4 5 6 7 eztremely ell

62. A-schoo life in general

not at au 1 2 3 4 5 6 7 e.Armly well

There aces o things at &-school that can be stressful or upsetting. There are also

things th4 are chalt.aLging. Sooetizes they %3ay be the same thing. Pleas. list

first those things which are stressiul/upsetting to you and then those thIngs at
A-school which ace challenging co you.

63. Ufhac thin3s Ln trai g are stressful/upsettiag to you?

A.

3.

C.

D.

2.

64. What things in traing are challenging to you?

A.

C.

-..

LZALWSUIP ATTEMITTOfl

The fololw.ng item refer to your superiors (i.e., your coepany cemmas4er and
istruccors).

LEASE SHOW HOWd MUC YOU AGRZEE OR DISAGAZZ VITM ME ?OLLOING STATM(TS 3y
Ca.DOSTD#G THE A'P.RORL'%TE MV43 FOR EAC3 QUZSTIO'f US140 Mh FOLL4i0WINC SfA' -

01 5 7jC,.T Di3ACPS!% UNCMrrAIN ACRA! 3-~~~
0 1,SAGaE AGEE

" 2 3 4 5

65. _ superiors tend to talk don to m.

66. My sup4rior" don't usuaL7 comPli.net ne wu;eo I do sometaing well.

A-7



* ,,s .aeu nw fnua lUti AE(.Z OR DISAGRZE WITH TWE FOLLOWI1G STAT22tSLr BY
C4OOSL'G THE APPROPRIATE KU.GER FOR EACH QUESTION USIXG THE FOLLOWING SCALE

STR0.SCLY DLSAIZE UiCEZAIN AGRM STIUONO T
DISACU!E ACM

1 2 3

67. My superiors discourage my critictm.

. y superiors keep a rather cloom watch on me.

69. . ty superior* oImes criticizm a over rietr thias.

70. NY sVpeiOTs encourage so to rely as myself when a problem awries.

71. g8es&rallzy ,.oIt feel free to ask a questien.

72._.y superiors always chac7- on and supervise m very closely.

73.. y superiors expect too uuwA tm sm.

74. 1 can't discu a my personal problem with my superiors.

7. y superiors won't stand up for me.

76. My superiors spend very little time encouragiag me.

77. Ny superiors won' go out of their way to help as.

78. y superiors doa't know &: very well.

19-My superiors don't explain tbings to me.

go. 3Upe- T* don't take a personal. interest in me.

81. M_ 3 poeriors don't expect auch of n.

82.__y superiors soctimes get angry with me.

83. Since cowing to A-school, In general, a n uaually tease or nerVous.

89. There Is a great amut of nervous strain connected with my daily
activities; I am always under pressure.

85. At the end of the day I am completely physically exhausted.

86. Wv daily activities are extremely trying and stressful.

87. At the cud of the day I am complecely nerally exhausted.

W8J. A-school is challenging work.

89. h re is a high payoff for me to my training to try to do better.

* ____ A-P,:oa1 3.vesae th pport-=IC7 to learn new ski.LA A"~ teChiXMques.

91*..A-schoo1 hi aads g* more awiare of -ayov abilities.
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CIRCLE THE NUS--3 NEXT TO TIM PIASE WHICH BEST" PMrFrSnS YOUR Fn..LXCGS FOR

EACH OF THE FOLOWtUSC ITVIS.

92. To what extent do you experience conflicting orders and guidoLin. in
A-school?

1. To a very great extent.
2. To a large extent.
3. To soon extent.
4. To a small exctet.
S. Not at alL.

93. To what extent do you do thIngs that are Likely to be accepted by on.
supetlor and not accepted by asothar?i. To a very greet extent.
2. To a la.r&e extent.
3. To some extent.
4. To a small extent.

5. sot at aLl.

94. To what extent do you kmm if your performance will be acceptable to youz
instr Lctors?

1. To a very great extent.
2. To a large extent.
3. To so.ve ext ct.
A. To a small extent.
5.lHot at au,.

95. To what extent is it dLfficult to satisfy everybo4y 'at the ea= time.

* 1. To a very great extent.
2. To a large extent.
3. To some extent
4. To a small extent.
5. Not at all.

96. To what extent do people a3' you to do things at A-scbool which got
in the way of your performance.

.. To a very great extent.
2. To a larie excent.
3. To som extent.
A . To a szaLL ax-ent.

* 5. Not at all.

97. To what exte. t do you know what your responsibllties are?

1. To a ver great excnt.
2. To a larg extent.

3. To some ex:eat.
4. To a r-All extent.
. ot at all.

A-9
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9. To what extent do you feel cerSAla about how Ye will be .mLwaumtj

1. To a very gret egcent.
2. To a large' emtnc.
3. To *own excen:.
4. To a suall extent.
S. not at aLL.

. aTo what. :e do you know eamatly lbat ocbew people wn of yon?

1. To a ve y greac eatent.
2. To a large extent.
3. To sone extent.
4. To a mlA extat.
S. Not at ALL.

100. To what excenc are espLuaacaLo claw Aboeu tit has to be done

1. To a very great extent.
2. To a large extent.
3. To ,ome exctet.
4. To a smal exteet.
S. Not at all.

101. To wbat extant are you gi es enough time to do what Lo expected of you?

1. To a very great exteut.
2. To a large xctest.
3. To - extent.
4. To a small extent.
S. . t at all.

102. To what e tent does it smm like you have coo much to do?

1. To a very groat oxtenc.
2. To a lzar e extent.
3. To some extent.
4. To a small extent.
5. Not at al.

L03. To what extenc are the performance sandtarde too hIgh?

1. To a very great extent.
2. To a large extent.
3. To some exteant.
4. To a smll extent.
5. Not at all.

104. Do you feel veek all over much of the time?

1. Yes
2. No
3. Don't know
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105. Have you had periods of days. v"eks. or months when you couldn' tak
care of things because you couldn't "Set goiag?

1. Yes
2. No
3. Don't know

106. 10 gtnerAlL Would you sAy that Most of the tim you are to high (vty good)
spirits, good spirits. la spirits, or very low spirits?

1. L h

2. Good
3. Lov
4. Very loa
S. Don't kzow

107. Every so often do you suddenly feel hoc aU., over?

1. Yes
2. No
3. Don'C know

108. Rave you ever been bothered by your heart beating hard?

1. Often
2. Sometimes
3. Ntver
4. Don't knov

109. Would yo. say ycur appetite is poor, fair, good or too good?

1. Poor
2. Fat
3. Cood
6. Too good
5. 1 don't kmow

110. Do you bays periods of such great restlessuass that you cannot sit long
in a chair (canr.oc sit still very long)?

1. Yes
2. No

i 3. Dcn't know

ILl. Are you the worryng type (a worrier)?

1. Yes
2. No
3. Don't know

11.. Fav, y-.t ve: be" bo:ch.red by ahoremess ol breach whe you were not
extercislag or workin hard?

1. of .e
2. S0oeties
,. I(ever

4. Don't know

A-il
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113. Are you ever bothered by nerv uness (IrrltabiL. fidgetcy. tIems)?

1. Often
2. Smeelmte
3. Never
6. Don't n.o

U4. Have you ever had amW felting spells 11649ht cuMcIluesaee)

1. Beva
2. A feu tLMs
3. Pbre than a few times
4. Don't know

113. Do you ever have any trouble in getting to sleep or stayiUn" aJLer?

L. OfCe
2. Someelme
3. Never
4. Don't kmao

116. Are you bothered by acid (sour) stomb several timas a weak?

1. Often
2. Socects
3. Never

•4. Don't know

117. Does your =*mry seem to be all right (good)?

1. Yes
2. No
3. Daon't now

118. 6vas you ever been bothered by "cold swats"?

1. Often
2. SomoetLmas
3. Never
4. Don't know

119. Do your hands ever cremble enough to bother you?

1. Often
2. Scoatimes
3. Never
4. -on't know

A-12



120. Do you seen to have a fullness (closgLng) in your head or nose much of

the Lime?

1. Yes

2. N~o
3. Don' t know.

121. Do you have personal vor ies that get you. dawn physically (make you
physically 111)?

1. Yes
2. No
3. Don't know

122. Do you feel somewhat apart even among friends (apact, isolated, alone)?

1. Yes
2. No
3. Don't knov

123. Do you feel that nothing ever turns out for you the way 71 went c i to

(turn.s out. happens, comes about, i.e., your vshes aren't fulfilled)?

1. yes

2. 4o
3. Don't kano

124. Are you ever troubled with headaches or pais in the head?

1. Often
2. Someti "s
3. Never
4. Don't kLov

125. Do you sometimes onder if anything is worthvh.le anymore?

1. Yes
2. No

3. Don't know

Indica9e the exteat to which you agree or disagree vith each of the following

scaceoen:s regarding your overall attitudes toward the Navy. Circle the

appropriate n,=bec for each statecent.

Strongly Disagree Uncertain Agree Strongly

Disagree Agree

12S. I an wtlling to put 1 2 3 4 5
fo th effort beyond
that normally expected
in order to t..Lp the
NJ-.-: 00 .1:L

127. 1 would talk up the Navy . 2 3 4 5
to my triends J3 a gre-c
organization to '.ork for.
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Indtcae the extcnt to hich you agree or dtsagree v16b each of he following
stacements regarding your overal attitudes toward the navy. Circle the
appropriate umber for each stammt.

StmvgLy Disagree V/acee tata Aree Strongly

U2S. 1 feel uucb loyalcy to 1 2 4
the Navy.

129. 1 vould accept almost any 1 2 3
job assigent in order to
keep wrk.,ag for the Nevy.

130. find that my valuesead L 2 3 3
the ravy's are very similar.

I an pvou I to te. others L 2 3 4
that I am ia the Navy.

132. The Navy really inspires 1 2 3 4
the best Is me In the way
of performaace.

133. It would take a large 1 2 3 4
change in ay present
circumstances to cause
me to leave the Navy.

134. 1 an glad that I chose the 1 2 3 4
Nav7 over other organi-
zations I was considering
at the tine I enlisted.

135. There's mu-ih to be gained 1 2 3 4 5
by sticking with the Navy.

L36. I care about what happeas 1 2 3 4 $
to the Navy.

137. For m. the ?avT is the 1 2 3 4
best of all possible
organlzations to be ith.
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Indicate the extcnt to which you agree or disagree with each of the following
statements re' caing your overall attitudes toward the Navy. Circle the
appropriate number for each statement.

Strongly Disagree Uncertain Agree Strongly
Disagree Agree

13S. I would not leave the 1 2 3
Navy if I had the chance.

139. Goin$ through boot camp has 1 2 3
not m jade me want to leave
the Navy.

140. 1 feel depressed when 1 1 2 3 4

fail at somechiag connected
with my training.

14L. I am very much involved 1 2 3 4
person.ally in my traiaing.

142. 1 amsa:isitedwith my 1 2 - 3 4
training.

143. Overall, A-school i3 a 1 2 34 5
valuable experience.

144. In general, I am satisfied 1 2 3 4 5
with the pay I'm Zetttng.

145. So far, I'm generally
sacisfied with the Nay 7 . 1 2 3 4 5

146. In general, I'm satisfied 1 2 3 4 5
%rich the beaefics the Navy

provides (medical, insurance,etc.)

142. The Navy has provided me an 1 2 3 4
opportun.ity to improve the

quality of my life.

148. 1 am nor boredwithmy 1 2 3 4
training.

149. In general, I am satisfied 1 2 3 4 .
with the training I am gecing.

150. Overall, I like the way 1 2 3 4 5

of life In -A-school.
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For each te below, please shoy ho satisfied you are with the conditioos at
A-school. Circle Che appropriate namber for each item utsing e following scale.

2zCrously Neither Satisfied Extremly

Dissatisfe l Dis ie Saisfed/or SatisfiedDtssattstodDissatisfied~

1.51. Work duciev 1 2 3 4

1.52. Living conLtnas 1 2 3 4 3

153. eelpfu olsas of 1 2 3 4 S
superiors

154. Workig as a teas 1 2 3 4 S

155. Fairues of treat- 1 2 3 4 3
met

L56- Reconition for 3 4

doing w i

JOIT1NG THE K vY Al" C0M4-4 TO L1 A-SCHOOT. IS A MAJOR, CRA,4GE IN YOUR LIFE STYLE

AND LIVrVC SITUAT1OM. ! AtZ 1 T17.STM IN SOW DI-TMR.! PEOPLz uMSPOM TO

THIS CA.GE. TR. FOLLOWING IT---.S ASK YOU TO ID-.r2TIFY THOSE PETRSONS MO
YOU F.AV_ CC.'Z TO "OW A7 SCHOOL, AND WRO YOU EEL HAVE BEM ABL. TO A.NDLE

THIS .Z, SLT:At'ON.

L57. Of the p-oolu y-3u know in your class at A-school, which three would you
say have adjusted most to life here?

A.

3.

C.-

158. Of the people you kio47j im your class at A-school, wbch three persons

would you say hawv the grestesC poceanClal for leadership?

A.

C.

1.9. of the penmpe you know in your class at A-school. w~hich three persons

would you nay are msr. ll 17 to Aks t'e Navy their life's career?

A.

C.
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160. Of the people in your class at A-school. which three Persons ould you say

operate the best in sCressful situa lo s?

3.

C.

161. Of the people you ktwwe in your Class at A-schol, which three persons

vou ld you say b.ave the highesc overall abiliJvy?

A._

C.
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PLEASE READ THIS LIST OF AOJECTIVES QUICKLY AND PUT AN X NEXT TO EACO ONE
YO1 WOULD CONSIDER TO BE SELF-DESCRIPTIVE. DO NOT WORRY ABOUT DUPLICATIONS.
CON-'ADICTIOS * MD SO FORTH. WORK QUICKLY AND 00 NOT SPE40 TOO MUCH
ON ANY ONE ADJECTIVE. TRY TO BE FRA!4K AND CHEC% THOSE Awl ECTIV!s WHICH
DESCRIBE YOU AS YOU REALLY ARE. NOT AS YOU WOULD LIKE MO BE.

1. absent-minded 26. capable SI. cowardly

2. active 27. careless 52. cruel

3. adaptable 28. cautlous 53. curious

4. adve ot-us 29. changeable 54. cnlcaL

S. affected 30. _charming 5S. daring

6. affectionate 31. cheerful 56. deceitful

_.7. agWessivw 32. civilized S7. defensive

6. alert 33. clear-thinking S8. deliberate

9. aloof 34. clever 59. demanding

10. ambitious 35. coarse 60. -dependable

II. anxious 36. cold 61. dependent

12. apathetic 37. commonplace 62. despondent

13. apreciative 3. complaining 63. determined

14. argtentative 39. complicated 64. dignified

S_. arrogant 40. conceited 6s. discreet

16. artistic 41. confident 66. disorderly

17. assertive 42. confused 67. dissatisfied

18. attractive 43. conscientious 68. distractible

* 19, autocratic 44. conservative 69. distrustful

20. awkward 45. considerate 70. dominant

21. bitter 46. contented 71. dreazrOp

22. blustery 47. conventional 72. dull

23. boast ul 48. cool 73._easy going

24. bossy 49. cooperative 74. effeminate

2S. cal-& • SO. courageous 7S. efficient

A
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76. gXotiticaI 102. _good-looking 123._ingenious

77. emotional 103. __good-nacured 129. inhibited

78. energetic 104..greedy 130. ini:iative

79. enterprising 105. handsome 131. insightful

80. enthusiastic 106. hard-headed 132. intelligent

81. evasive 107. hard-hearted 133._interests narecs

8z. excitable 108. hasty 134. interests wide

83. fair-minded 109. headstrong 135. intolerant

84. fault-finding 110. healthy 136. inventive

8a. fearful 111. helpful 137. Irresponsible

86. feminine 112. high-strumg 138. irritable

87. fickle 113. honest 139.._Joly

88. flirtatious 114. hostile 140. kind

89. foolish 11S. hunorous 141._ lazy

90. force-ul 116. hurried 142. leisurely

91. foresighted 117. idealistic 143. logical

9Z. foretful 118. imaginative 144. loud

93. forgivinZ  119. imature 145. loyal

9.. for"mal 120. impatient 146. mannerly

95. frank 121. impulsive 147. masculine

96. -friendly 122. independent 148. mtur e

97. frivolous 123. indifferent 149. neek

98. fussy 124. individualistic 150. methodical

.99. generous 125. industrious IS. mild.

100. -en.le 126. irfantile 152. Mischievous

10.gloom, 127. informal 153. moderate
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good4. aod. : 181 ... _.practical 208. rigid

ISS. moody 18.. prasing 209. robust

IS6. nagging 8I _.. recism 210. rude

137. natural 134 .__preJudiced 211. sarc.stic

158. nervoew 183 .. ..preoccupied 212. self-centered

159. noisy 18 6 . ---progressive 213. seIf-confidmt

160. obliging 187._prudish 214. Self-cnstrolled

161. obnoxious 188. qurrelsome 21S. _ sef-denyin

162. opinionated 189._queer 216. sel fpityins

16 3. opportunistic 190._qick 217. elf-punishing

164. optimistic 191. quiet 218. self-seeking

165. ortanized 192. quitting 219. selfish
166. original 193. rational 220. sensitive

167. ougoing 194. rattlebrained 221. , sentimental

163. outspoken 19S. realistic 222. serous

1 6 9 . ainstaking 196. reasonable 223. severe
170._ at int 197. rebellious 224. sexy

17 1. eaceable 198. reckless 225. shallow

172._ ecul iar 199. reflectve 226.. sharp-witted

173 .__.persevering 200. relaxed 227. shiftless

174 ._ ersiste 201. reliable 228. show-off

17S.__.pess i~stlc 202. reentfit 229. ihrewd

* 176. lanul 203. reserved 230. shy

17 7 .__pleasant 204. resourceful 231. silent

178._pleasure-seeking 205. responsible 2 32 . simple
179 .__poised 206. restless 233. sincere

SISO.__olished 207. retiring 234. slipshod

A-2 0

- .,



23..___s lo 263. tense 291. warm

236. sly 264. thankless 292. wary
237. smug 265. thorough 293. weak

238. snobbish 266. thoughtful 294.
239. sociable 267. thrifty 295. wholesom

240. soft-hearted 268. ti.id 296. wis.

241. sophisti cated 269. tolerant 297. withdrawn
242. spendthrift 270. touchy' 298.. witty

243." spineless 271. tough 299. borting

244. spontaneous 272. trustng 300 zy
243. spunky 

273. unaffected

246. stable 274. u itious

247. s steady 275 __assuming

248. ster-n 276. na_ en tional

249._ s ing . 277. undependable'

250. sitolid 278. urderstanding

251. strong 279. unemotional

232. stubborn 280. unexcitable

253. submissive 281. unfriendly

254. suggestible 282. uninhibited

255. sulky 283. unintelligent

256. suerstirious 284. _unkind

2S7. suspicious 285. mrealistic

258. sympathetic 286. .unscrupulous

259. tactful .287. unselfish

25,0. tactrss 283. U.s-Cable

261. talka:ive 239. vindictive

262. temptramental 29O.. versatile

~ A-21

" ',-" "" " - .-.. "--."..."."..."."....."-.-.........."-"."...-.."."..........-.'.-.'-;- 
',



-

.
.7

FILMED

* 7-85

* DTlC


